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CHAPTER I 
IITRODUCTIOII 
Pyrpose of this thesis.-- The writer will attempt to 
1diagnose the role played by social studies in the integrated 
or core curriculum. An effort will be made to combine the 
many particles of information concerning the role of social 
studies in the core curriculum found in pedagogical litera-
ture, with information derived from questionnaire returns. 
Ninety questionnaires were mailed to a random sampling of 
public secondary schools throughout the United States. 
lc attempt Will be made to credit or to discredit sub-
ject matter or methods involved. The situation will be pre-
sented as it appears to exiat on the basis of this limited 
study. 
Definition of social §tudies.-- In order to understand 
fully the term social studies, a knowle~ge of the definition 
of social science will first be necessary: 
1 The Social Sciences are organized bodies of know-
ledge built up from the formal, scholarly, and advanced 
atudies which deal with the various aspects of human 
co-operation and conflict. They constitute the systematic 
record and thought about human experience and knowledge 
concerning man's interrelationships."!/ 
lJH.T. Korse and Edgar B~ Wesley, 1 Social Studies," in 
lfarry ll. Rivlin (Editor), Enc~cl§pedia if Kodern Education, 
:T. Hubner Company, lew Yori,9 , p. 7 2. 
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The social studies are taken from the social sciences: 
"~• social studies are those portions of the social sciences y 
which have been selected for instructional purposes.• This 
selection involves a simplification of the social sciences 
in order that they may be better suited to pedagogical methods. 
The purpose of social studies is primarily instructional, 
while the purposes of social science are erudition and eventual 
social utility. The social sciences are concerned with human 
relations; social studies as the instructional phase of social 
science must, therefore, also be concerned with human relations. 
The term social studies is often misdescribed as a 
subject: •The term social studies refers to a field and not y 
to a subject.• However, there are several subjects that fall 
into the field of social studies. The recognition of tradi-
tional social studies subjects offers no problem. The most 
frequently employed ones have been: history, geogaaphy, 
sociology, economics and civics. But with the development of 
new aspects of education and the increasing concern of modern 
educators for the satisfaction pf pupil needs, it becomes in-
creasingly difficult to point to areas of instruction and 
declare them to be within the field of social studies. This 
lJiilbur F. Murra, Edgar B. Wesley and Norah E. Zink, "Social 
iftudies," in Walters. Monroe (Editor), EncYclopedia of Educa-
tional Research, The Kaomillian Company, lew York, 1941, p.ll30, 
!fLoc, cit, 
i's particularly true of any attempt to discover what part of 
the core curriculum may be considered to lie within the field 
of social studies. 
Definition of the core curriculum.-- Curriculum experts 
offer many definitions of the core: 
"Like many terms used in education, core curriculum 
has no precise definition. Basically it refers to a course 
in the common learnings~:ifbtbh is designed to provide 
learning experiences needed by all youth. In this sense 
it borrows from the orginal use of the term when the re-
quired or basic subjects in a school were referred to as 
core subjects.• !/ 
1 Reduced to its lowest terms, the core may be re-
garded as that aspect of the total curriculum which is 
basic for all students, and which consists of learning 
activities that are organized without reference to con-
ventional subject lines.• !/ 
"Those learnings that are fundamental in that they 
are common tt all students become the major responsibil-
ity of the core, or 'common learnings' curriculum. The 
'core curriculumt designates those learning experiences 
that are fundamental for all learners because thJJ derive 
from (1) our common individual drives or needs, and (2) 
our uivic and social needs as participating members of 
a democratic society.• A/ 
1 The core, then, as we are using the term, implies 
that part of the curriculum which takes as its major 
lJGrace s. Wright, Core CUrriculum Development; Problems and 
Jiraoticea, Bulletin, 1952, Number 5, Jederal Security Agency, 
United States Office of Education, Waa•tngton, D. c., p.4. 
2/Harold Alberty, Reorganizing the High School Curriculum, 
!he Macmillian Company, New York, 1953, p. l54. 
JJRoland c. Faunce and Nelson L. Bossing, Developing the Core 
~rrioulum, Prentice Hall Inc., New York, 1951, p. 4. 
job the development of personal and social responsi-
bility and competenc• needed by all youth to serve the 
needs of a democratic society.•!/ 
4 
There is considerable disagreement on the matter of terms 
employed in these definitions of core curriculum, however, 
common to most definitions is a statement that core programs 
should be constructed around problems of importance to the 
youth engaged in the programs. Also common to such definitions 
are statements that no distinctions of traditional subject 
matter should be made and that facts should not be used as 
an end in themsel vee, but as a means to the end of successful 
living. 
TYpes of core curriculum programs.- '.l'here are many types 
of core programs, but, for the purposes of this study the 
writer will consider five types. Credit for the definitions of y 
the first four types must be given to Grace Wright. And 
credit fer the definition of the fifth type must go to Profes-
sor Maurice R. Jherns of the University of Flor&ia•s School of 
Education. 
Type A core progrp.- Type A is actually not a true core 
program, however, that title is given many unified study program& 
In this type of a program each subject or field maintains its own 
identity. The subjects or fields are correlated but not fused 
into a unified whole. 
i)Paul B. Leonard, Developing the SecondarY School Qurrigulpp, 
~nehart and Company, lew York, 1946, p. 393. 
§./9R,.'. .ell.· J p. 3. 
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Type B core program.-- This type of program, like type 
A, is not a true core program but is very often given that 
title. This type program is not primarily concerned with the 
needs and problems of the youth participating in the program. 
Type B may be defined as a program in Which lines between sub-
ject matter fields have been broken down and the fields included 
are fused into a unified whole. This type of core is usually 
developed around a central theme, topic or unit. 
Type 0 core program.-- This type of a program 1 s develoP-
ed upon the belief that all children have the same needs and 
problems. Therefore, sequent classes will be obliaated to work 
on the same problems. Type 0 may be described as a program in 
which subject matter is brought into the core only as needed. 
The program is a series of preplann.ed problems related to a 
central theme, topic or unit. These predetermined problems 
are based on areas of pupil needs. 
Type D core program.-- Type D recognizes that the needs 
of youth vary and it provides for a freedom of choice in deter-
mining problem areas to be worked upon. Subject matter is 
brought into the core only as needed. There are no predete~ 
mined problem areas to be covered. Teachers and pupils have 
freedom to choose those problems upon which they will work. 
Type I core program.-- This type of core program provides 
for anticipatory planning by tbacschool faculty, however, this 
preplanning does not take the place of p~pil-teacher planning 
8 
for it is flexible and allows for further development. There 
are no subject matter distinctions and instructional material 
is brought into the core only as needed. 
Method of conducting the etudy.-- The writer was faced 
with a problem While attempting to obtain a list of schools 
using the core curriculum. The United States Office of Educa-
tion was unable to provide such a list and no list could be 
found in pedagogical li*e2at.2e. In order to complle the list 
it was necessary to examine numerous articles, about the core 
curriculum, in educational periodicals and to pick out the 
names of schools employing a core program. A list of 90 schools 
v 
was obtained. Questionnaires were mailed to the 90 schools, 
which were in 32 states. Sixty-two schools returned their 
questionnaires, however, 15 schools no longer employed any 
type of a core program. Returned questionnaires from schools 
~ 
currently employing a core program represent 24 states. 
The three main functions of the questionnaire were: (1) to 
establish what type of a core program the school was using, (B) 
to establish what per cent of core time, in each type of program, 
was being devoted to social studies, and {3) to discover what 
areas of the social studies were being utilized in the various 
core programs. Other information gathered by the questionnaire was 
intended to make the above three functions more meaningful!. 
!}For a sample questionnaire refer to page 68 in the Appendix. 
!/For the list of schools currently employing a core program 
refer to page 70 in the Appendix. 
OHAPTD II 
'IYPJ: A OORJ: PROGlUK 
1. Description of Type A Oore Program 
In Chapter I, type A core was described as a unified 
studies program. It is a program in which each subject or 
field maintains its own identity. The subjects or fields are 
correlated but not fused into a unified Whole. 
Structure of Type A Oore Program 
Wesley, while discussing the correlation of areas within 
the social ~tudies field, makes a statement Which the writer 
believes is equally applicable to the correlation of subjects 
within the social studies field to those outside of the field. 
!I Wesley says in part: 
•,correlation attempts to make each subject yield ita 
value to every other subject. If carried to an extreme 
this would mean that any teacher was teaching all aubj ects, 
but in practice no such result ever occurs. The inter-
weaving of a web of relationships and interpretations is 
an inevitable proeesa in alert minds. Whether formal pro-
vision is made for such excursions or not they will be 
made by both teachers and students. So in practice cor-
relation becomes a philosophy or an attitude rather than 
a structured organization." 
l/Edgar B. Wealey, Teaching tgcial Studies in High School, 
If. o. Heath and Oompany, Boa on, 1950, p. 171. 
-7-
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lumber of schools ueing type A core prograa.-- Of the 
•t 1.aools returning usable qQestionnairea 17 reported using 
type A program. The 17 schools represent 13 states. 
2. Subjects Correlated With Soc4al Studies 
Inglish eost frequently correlated-with social studies.--
Of the 17 schools using this type of core program 13 correlat-
ed language arts with social studies. Three schools correlated 
social studies with both language arts and science. One school 
correlated social studies with science and health. 
In a mimeographed letter Evanston Township High School, 
Illinois described their correlated offerings as follows: 
Grade line Core lngliah-CiTiOI 
1 High school orientation: federal, state and local 
government!• major issue• and events of current history; 
considerat on given to problems in these and other areas 
appropriate to needs, abilities, and interest of groups. 
Group guided and individual reading programs; development 
of problem solviag, speeCh, and discussion skills.• 
Grade Ten Eng~ish-World History 
'Interpretation of the current scene through its 
roots in the past; emphasis on heritage of freedom and the 
struggle for democracy in the western world, and the cul-
tural aspects of European history. Dramatics and speech 
skills and the reading of historical novels, plays and 
biographies emphasized. Guidance through discussion of 
student problema.• 
Grade Eleven Core English-United States History 
"Development of American social, economic and polit-
ical life to understand the present. Literature of several 
periods and tied in with history in both group and individaal 
reading programs. Inter-Core trip of several days planned 
and centered in this course.• 
9 
&r&de Twelve Core English-Problems of Democracy 
"Marriage and family living, human relationf,under-
standing people of other oul tures, foreign pill icy, 
public education. Emphasis on critical thinking. College 
and job preparatory program in writing and literature. 
Emphasis on contemporary literature correlated with prob-
lems studie4, but attention given to literary criticism 
and to the classics. n 
3. Grade Levels and Number of Periods Allotted to the Core 
Grade levels.-- Only one of the 17 schools employed the 
core at all secondary grades. Four schools used the program in 
only one grade. Ten schools limited their programs to all or 
some of the junior high school grades, while only two schools 
carried their programs beyond the tenth g:eade. This would in-
dicate that type A core is mainly employed at Jthe junior high 
school level. Table one lists the grade levels at whiCh the 
17 schools have core programs. 
Number of periods allotted to the core.-- twelve of the 
.. 
17 schools allow two periods a day for study of their cor-
related subjects. Four schools allow three periods a day. In 
no case did the number of allotted periods exceed three or 
fall below two. 
4. Per Cent of Time Devoted to Social Studies 
Eight schools reported devoting 50 per cent of their core 
time to social studies. Six schools devoted more than 50 per 
cent of their core time to social studies. With 14 of the 17 
schools devoting at least 50 per cent of their core time to 
social studies, it may be concl*ded that generally social 
studies instruction occupies better than half of the time 
devoted to type A core programs. 
10 
Teachers differ in tlae devoted to social studies.-
!hree of the schools using this type of core program mention-
ed the fact that time devoted to each of the subjects being 
correlated depends to some extent on the teachers involved. 
Northeast Junior High School Kansas City, Missouri in dis-
cussing time allotted to sooial studies said: "Some teachers 
tend to emphasize English, others emphasize social studies. 
In no case does science occupy the top position. The correla-
tion is always close.• The writer believes that differences in 
teacher training, ability, .- ,-a»titude and interest often play 
an important role in deciding the per cent of time devoted to 
social stud! es. 
5. Amount of Experience With the Core 
Schools employing type A core program had between three 
and 26 years of experience with the oore. Eight of the schools 
had over 10 years of experience. Two of the eight schools with 
over lOOyears of experience considered their programs to be 
still in an experimental state. Five of the nine schools with 
less than 10 years of experience reported their programs still 
to be in an experimental state. 'l'able two lists the number of 
years each school has had a core program and lists the experi-
mental status of each program. 
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Table 1. Schools Using Type A Oore Program, Grade Levels, 
Bumber of Oore Periods Each Day and Per Oent of 
Oore Time Devoted to Sooial Studies 
-- Grade Number of Oore 
Schools Levels Periods Each 
Day 
Deatsville Jr. 
B.s., Ala. ••••••• 7-9 2 
last Gadsen Jr. 
a.s., Ala. ••••••• 7-9 a 
Pasadena H. s., 
Calif. ••••••••••• 1-10 a 
Yosemite Jr. B.s. 
Fresno, Oalif. ••• 7-8 a 
Woodrow Wilson H.S 
Pasadena, Oalif. • 7-11 2 
Rogers Jr. H. s. 
Stamford, Oonn. •• 7-8 3 
hanston Township 
a.s., 111. ••••••• 1-12 a 
Wayne B.s., 
Kich. •••••••••••• 7-10 a 
Boosevel t H. s. 
Minneapolis ••••••• 
Bortheast Jr. B.s. 
Kansas Oity, Ko. 
Teaafl.J Jr. B.S., 
.. ~ ............ . 
Great Beck H. s., 
B. Y. •••••••••••• 
Cornwall H. s. , 
B.T. ••••••••••••• Jennings Jr. B.S. 
Arkon, Ohio •••••• 
Central H. s. 
Tulsa ••••••••••••• 
Seattle Public 
Schools ••••••••••• 
Neenah H.s., 
Wis •.••••••••••••• 
10 
7-9 
7-8 
7 
7-8 
7-8 
10 
7-9 
10 
2 
at 
3 
2 
3 
2 
3 
2 
a 
Per Oent of Time 
Allotted to 
Social Studies 
60 
60 
50 
50 
40 
40 
50 
50 
50 
40 
40 
50 
30 
-
30 
50 
50 
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fable 2. Years of Experience 'fi th and Experimental Status 
of Type A Core Program 
Schools 
(1) 
Deatsville Jr. 
H. s., Ala. • •••••• 
East Gadsen Jr. 
B.s., Ala. •••••••• 
Pasadena B. s. , 
Calif. •••••••••••• Yosemite Jr. B.s. 
Fresno, Oalif ••••• 
Woodrow Wilson B.s. 
Pasadena, Oalif ••• 
Rogers Jr. B.s. 
Stamford, Oonn •••• 
Evanston Township 
B.S., Ill. •••••••• Wayne B.s., 
Kich. ••••••••••••• 
Roosevelt H. s. 
Minneapolis •••••••• 
Northeast Jr. B.s. 
Kansas Oity, MO ••• 
Tenafly Jr. H. s., 
J.J ••••••••••••••• 
Great Beck H.s., 
I.Y. •••••••••••••• 
Oornwall H. s. , 
N.Y. •••••••••••••• Jennings Jr. B.s. 
Ark on, Ohio •••••• •'• 
Oentral B.s. 
Tulsa •••••••••••••• 
Seattle Public 
Schools •••••••••• ~.·.: 
H eehan H. s. , 
-Wis. • •••••••••••••. 
Experimental 
Status 
(a) 
Yes 
Yes 
lo 
1fo 
Ho 
Yea 
lo 
Yes 
Yes 
Bo 
lo 
Yes 
lo 
llo 
Bo 
Bo 
Years of Experience 
'fi th the Oore 
(3) 
15 
3 
15 
s 
as 
5 
19 
6 
10 
11 
10 
5 
7 
6 
15 
5 
.· Yes 4 , 
.-------------------4-------------------~~------------------
8. Social Studies Areas Utilized 
Histories the most popular.-- Of the 17 schools using 
type A core program 12 made use of United States history, 
13 
11 employed state history, 10 used world history and nine 
utilized local history. Kleven schools made use of current 
events and 10 schools employed geography. four schools 
reported using all of the areas Within the social studies 
field. The writer interprets this as meaning, not that these 
schools correlate each social studies area with a non-social 
studies subject, but that wblle correlating one social studies 
area with a non-social studies subject they sometimes call 
upon other social studies areas to add understanding and 
appreciation to the correlation. 
Social studies areas in the order of frequency utilized 
were: United States history, state history, current events, 
world history, geography, local history, problems of democracy, 
divics and sociology. Tables three and four list the schools 
and areas of social studies employed by each. 
7. Personal Estimates of the Role of Social Studies in Type A 
Oore Program 
~of the 17 schools listed their personal estimates 
of the role of social studies in type A core. Their estimates 
are as follows& 
Table 3. Social Studies Areas, World History, United States 
History, State History, Local History and Problems 
of Democracy, Utilized by the 17 Schools Employing 
Type A Core Program 
14 
World United. State Local Problems of atates Schools History History History History De110caacy 
(1) ( 2) ( 3) (4) (5) (6) 
Deatsville Jr. B.s., Ala. •••••• X X X X ·x kat Gads en Jr. B.s., Ala. •••••• X X X X X Pasadena H. s. , 
Calif. •••••••••• X X X X Yosemite Jr. H.s. 
Fresno, Calif. •• X X X X X 
Woodrow Wilson 
B.s. Pasadena •••• X X X 
Rogers Jr. H. s. 
Stamford, Conn. • X X Evanston Township 
H.S., Ill. •••••• layne B.s., 
X X X X X 
Kich. ••••••••••• X X X 
Roosevelt H. s. 
Minneapolia •••••• X 
lortheaat Jr. H.S 
Iansas City, Ko. X 
Tenafly Jr. B.s., 
I.J. • • • • • • • • • • • • X X Great leek H.S., 
I. Y. •••••••••••• X X 
Cornwall H. s. , 
• • Y • •••••••••••• 
X X X 
Jennings Jr. H.s. 
Arkon, Ohio •••••• X X X X 
Central H. s. 
Tulsa, Okla. •••• X Seattle Publio 
Schools •••••••••• X X 
B eenah H. s. , 
Wia. •••••••••••• X 
Tptal •••••••••• l7 10 12 11 9 7 
" 
15 
-Table 4. Social Studies Areas, Civics, Geography, Economics, 
Sociology and Current mventa, Utilized by the 17 
Schools Employing !ype A Core Program 
L_ 
Schools 
(1) 
Deatsville Jr. 
H 
H 
• s.' Ala • •••••• last Gadsen Jr • 
• s.' .Ala • •••••• Pasadena H.l., 
Oalif. •••••••••• Yosemite Jr.H.s. 
Fresno, Oalif. •• 
Woodrow Wilson 
B.s. Pasadena •••• 
Rogers Jr. H. s. 
Stamford, Oonn. • 
ETanston Township 
B. s., Ill. 
Wayne B.s., ••••• 
Kioh. ••••••••••• 
Roosevelt B.s. 
Minneapolis •••••• 
Northeast Jr.H.s. 
Kansas City, Ko. 
!enafly Jr.B.s., 
I.J. •••••••••••• Great leek B.s., 
I. Y. •••••••••••• 
Cornwall H. s., 
I.Y. •••••••••••• Jennings JR.B.s. 
Arkon, Ohio •••••• 
Central B.s. 
Tulsa, Okla. •••• Seattle Public 
Schools •••••••••• 
Neenah B.s., 
Wis. •••••••••••• 
Total •••••••••• l7 
.Geography Sociology OUr rent Civics Economics bents 
( 2) (3) ( 4) (5) (6) 
X z z X X 
X X X X X 
z X I X X 
X z X z X 
X X X 
X X X X X 
z 
X X 
X X X 
X 
X X 
X 
X 
10 4 11 7 8 
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Evanston Township High School. Illinios 
•Provides (usuallJ) the theme for many of the units 
studies. Shares with Inglish the subject content. Contributes 
largelJ to the purpose: for example, citizenship, democratic 
procedures, and understanding other people.• 
Woodrow Wilson High School Pasa4ena, California 
•It is important and is a good carrier for the English 
subject. It is also the basis of many composi tioDsitn:.J:ggltltll. 
r It has advantages, but a teacher of English-social studies 
should have a double major, English and social science.• 
Yosemite Junior High School fresno• Oaliforpia 
1 In most cases social studies are the real core, the 
center of the whole curriculum. 1 
East Gadsen Junior High School. Alabama 
1 fppios and studJ activities should be chosen in the 
problem areas of student needs, now and in the future, 
hence, this will lead to social studies problems in the 
majoritJ of oases. Knowledge and skills from the field of 
social studies will be of the greatest need. Skills in 
language arts, mathematics and science Will be neoessar1 
to facilitate the aotivitiea chosen. Hence, the students• 
interest in these skills, and necessary knowledge of 
these skills should be increased.' 
CHAPTER III 
TYPE B OORJ: PROGRAM 
1. Description of Type B Oore Prograa 
. Type B core program was described in Chapter I as a pro-
gram in which lines between subject matter fields have been 
broken down and the fields included are fused into a unifi.ed 
whole. This type of opre is usually developed around a central 
theme, topic or unit. 
Structure of Type B Oore Program 
Social 
Studies 
TOTAL 
I 
1 Language 
1 Arts 
I OOU PROG!WI 
While discussing integration of areas within the social 
studies field Wesley makes several statements which the writer 
11 believes apply equally well to type B core program. Wesely 
says in part: 
•The subjects are recognized and to some extent utili-
zed, but the boundaries between thea are freely ignored in 
the process of arranging materials for teaching purposes. 
Integration is a significant step away from subject organ-
ization in the direction of fusion. It differs from tusion, 
however, in that it recognizes that the contents of the 
subjects furnish much suitable .. terial for teaching pur-
poses, and that the revolutiona~y process of d1acard1nc 
all subject content and starting with a new alignment of 
materials is unnecessary.• 
Characteristics of txpe B 00re prograe.-- In a mimeographed 
!/Q.e.. oi\., p. 7. 
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bulletin Shawnee-Kission District High School Kerrian, Kansas 
lists the folloWing as general characteristics of their core 
program: 
Genera1 Characteristics of the Unified Studies Program 
1. It involves more than one subject matter field. 
2. Teaching is based on resource units. 
3. A relatively large block of time is devoted to the class 
daily. 
4. Meaningful activities resulting in pupil-teacher planning 
are employed. 
5. The class is under the direction of one teacher. 
s. Oontent is based on pupils~ abilities, needs and interests, 
as well as on those learning Which society considers 
~- .,. 
valuable. 
7. Kuoh learning and many skills are taught by use in pra•tica.l 
situations. 
Humber of schools using tYJ)e B program.- Eleven of the 47 
returned questionnaires from schools currently employing core 
programs specifie6 type B core. The 11 schools were in 10 states. 
2. Grade Levels and Humber of Periods Allotted to the Oore 
Grade levels.- Taken as a whole the 11 schools employed 
the core at all secondary grades. ~ncli vi dually no school em-
ployed the core at all secondary grades. Seven schools reported 
having core programs encompassing grades seven through nine. 
.. 
As waa the case with type A core progru, type B appears to 
be predominantly a junior high school program. Table five 
provides a list of schools and grade levels at which they 
employ the oore. 
19 
lumber of periods allotted to the 00re.-- Sevea sChools 
reported haTing a two period core block. Three schools had a 
block of between two and three periods. One school reported a 
three period core block. 
3. Per Cent of Time Devoted to Social Studies 
Seven schools reported devoting at least 50 per cent of 
their core time to social studies. Of the four schools devot-
ing leas than 50 per cent only one fell below 40 per cent. 
The above figures would indicate that social studies instruction 
is occupying at least half of the core time in most type B core 
programs. 
lo questionnaire, from the 11 schools using type B core, 
mentioned the fact that time devoted to social studies in-
struction in the core depends to some extent on the teachers 
involved. However, the writer believes it to be a point worthy 
of beiq noted. 
4. Years of Experience With the Core 
The 11 schools using type B core have aad between one 
and 18 years of core experience. ·rive schools have had at 
least 10 years of core experience. And two schools have had 
" 
ao 
less than five years of core experience. 
Only three of the schools considered their programs to 
be in an experimental state, all three have had over nine 
years of core experience. Table six offers a list of schools, 
years of experience and experimental status. 
Table 5. Schools Using Type B Oore Program, Grade Levels, 
Bumber of Oore Periods Each Day and Per Oent of 
Oore Time Devoted to Social Studies 
Schools 
(1} 
Burbank Jr. B.s., 
Oalif. •••••••••••• last B.s. 
Deawer, Oolo. ••••• 
Lawrenceville 
B.S., I11. •••••••• 
Shawne.-.nssion H.s 
Kerrian, Xans. •••• 
Harford County Jr.H 
Schoolai ~ •••••• Snow Hi 1 
Jr. B.s., K4 •••••• 
Jarrett Jr. B.S. 
Springfield, Mo ••• 
Oklahoma Oi ty 
Jr. B.s ••••••••••• 
Oolin Kelly ~B.s. 
lugene, Ore. •••••• 
Oak Ridge B.S. , 
Grade 
Levels 
Cal 
7-9 
10..12 
9 
7-9 
7-9 
7-9 
7-9 
7-9 
7-9 
Tenn. ••••••••••••• lQ-11 
Ray B.s. Oo:rpus 
Ohrist1, Tex. ••••• 11 
Iuaber of Oore Per Oent of Time 
Periods Allotted to 
laoh Day Sooial Studies 
a 
a 
a 
2,3 
8,3 
2,3 
a 
a 
3 
a 
a 
so 
20 
60 
40-50 
40 
50 
50 
50 
40 
60 
50 
!able 6. Years of Experience With and Experimental Status 
of Type B Oore Programs 
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Experimental 
Schools Status 
Years of Experience 
With the Oore 
(l) (a) 
Burbank Jr. B.s., 
Oalif. •••••••••••••• Bo East B.s. 
Denver, Oolo. ••••••• --
Lawrenceville 
a.s., Ill. •••••••••• lo 
Sbawne~ission H.S. 
Kerrian, Kans. •••••• lo 
Harford Oounty Jr. B. 
Schools, Kd. •••••••• Yes 
Snow Hill 
Jr. B.s., Kd. ••••••• Yes 
Jarrett Jr. B.s. 
Springfield, 10. •••• 
Oklaholl& Oity 
Jr. H.S. •••••••••••• Oolin Kelly Jr. B.s. 
lugene, Ore. •••••••• 
\ Oak Ridge H. S., 
Tenn. ••••••••••••••• 
Ray H. s. Oorpus 
Christi, Tex. ••••••• 
Bo 
Bo 
10 
Yes 
-
(3) 
15 
8 
6 
l 
10 
9 
18 
l 
14 
10 
-
5. Social Studies Areas Utilized 
Upited States history and current events the most popular.--
Of the 11 schools employing type B core programs nine made use 
of both United States history and current events. Economics 
was the least frequently employed social studies area, being 
used by five schools. four schools made use of all of the 
areas of social studies. Tables seven and eight list 
schools and the areas of social studies they utilize. 
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Table 7. Social Studies Areas, World History, United States 
History, State History, Local History and Problems 
of Democracy, Utilized by the 11 IChools Employing 
Type B Core Progra11 
World United State Local Problems 
Schools History States History History of History Democracy 
. . . 
(1) {2) ( 3}_ 14J ( 5) (6) 
Burbank Jr. B.s., 
Calif. ••••••••••• X X X X East B.s. 
Denver, Colc. •••• X X 
Lawrenceville 
B.S., Ill. ••••••• X X 
Shawnee-tis aion 
B.S. Kerrian,Xans. 
Harford County Jr. 
X X X 
H. Schools, lid. 
Snow Hill •• 
X X X X X 
Jr. B.s., lid. •••• X X X X X 
Jarrett Jr. B.s. 
Springfield, Ko. • X X X X X Oklaho11a City 
Jr. H.s. ••••••••• X Colin Xell:r Jr. 
H.S. lugene, Ore. X X X X X 
Oak Ridge H. S., 
Tenn. •••••••••••• X X Ra:r H. s. Corpus 
Christi, '!'ex. •••• X 
Total •••••••••• 11 6 9 7 6 7 
. 
Table 8. Social Studies Areas, Oivics, Geography, J:oonoraics, 
Sociology and Current Events, Utilized by the 11 
Schools Employing Type B Oore Program 
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Schools Geography Sociology Current Oivios Economic lventa 
(1) (2) ( 3) ( 4.) ( 5) lRl 
Burbank Jr. B.s., 
Oal.if. ••••••••••••• X X X X East B.s. 
Denver, Oolo. •••••• X X 
Lawrenceville 
B.s., Ill. ••••••••• X X 
Shawnee-Mission B.s. 
Kerrian, Kans. ••••• X X 
Harford Oounty Jr.H. 
Schoolsi Kd •••••••• X X X X X 
Snow Hi 1 
Jr. H. S., Kd. •••••• X X X X X 
Jarrett Jr. B.s. 
Springfield, Mo •••• X X X X X 
Oklahoaa Oity Jr. 
H. s. •••••••••••••• X X Oolin Ielly Jr. B.s. 
lugene, Ore. ••••••• X X X X X 
Oak Ridge H.s., 
Tenn. •••••••••••••• X X X Ray B.s. Oorpus 
Ohristi. Tex. •••••• 
Total •••••••••••• 11 8 6 9 7 5 
s. Titles of Units, Topics or Problems 
s 
The questionnaire requested schools to list sample titles of 
units, topics or problems upon which their students have worked. 
By studying these a better understanding of social studies 
in type B core program may be gained. Six schools listed 
sample titles as follows: 
Oolin Ielli Junior High School. !ugepe. Oregon 
1. Industries of the Northwest 
2. Development of the lest 
3. Growth of Democracy 
4. Minorities in the United States 
Lawrenceville High School, Illinois 
1. Teenage Problems 
a. Oareers 
3. Local, State and World History 
4. Kajor Religions of the World 
5. Ourrent Events 
Jarrett Junior High School, Springfield, Missouri 
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1. Should the Peo,le of Springfield Vote for 'Home Rule' and 
a Oity Manager Type of Government? · 
a. How Can We Improve the Recreational Facilities for Teenagers 
in Springfield? 
3. What are the Problems of the legro? 
Snow Hill Junior High School. Maryland 
1. Neighbors--North and South--East and West 
a. Earning a Living 
3. Maryland, America in Miniature 
4. Our American Heritage 
Junior High Schools Harford Oounty, Maryland 
Grade Beven: 
" 
1. Learning to Live in Junior High School 
2. KnoWing Harford County 
3. Using Leisure Time Wisely 
4. Keeping Physically Fit 
5. The World We Live In 
Grade Eight: 
1. Relating Our Land and Resources to Our History 
2. Conservation of latural Resources 
3. Our Pbysoial Envirom.ent 
Grade line: 
1. Our Shrinking World 
2. Appreciating the Contributions of Other Cultures 
3. Finding Ky Place in the World at Work 
Shawnee-Mission District High School, Kerrian, Kansas 
Grade Seven: 
Required 
1. We Are the Junior High School 
2. Let•a Improve Our Communications with Others 
3. How Do We Find Our Way About the World? 
4. We Live in Kany Communities 
5. Living in Harmony with Kyself and Others 
6. How do Plants and Animals Grow? 
Optional 
1. How Does Weather Affect Us? 
2. Bow Shall I Use Ky Spare Time? 
3. Rooks and Kinerals 
4. Citizens Elect Their Officials 
35 
5. The State Capitol - Seat of State Government 
a. Birds 
7. Insects 
Grade light: 
Required 
1. We Are the Junior High School 
2. Letts Improve Our Communications with Others 
3. How Did\~he United States Become a Nation? 
4. How do We Govern Ourselves in a Democracy? 
a a 
5. How did the United States Become the Greatest Producer of 
Goods in the World? 
a. How Oan We Conserve Our Natural Resources? 
Optional 
1. How Can I Use Ky Spare Time? 
2. Living In Harmony With Kysell and Others (First year only) 
3. Insects 
4. Birds 
s. Citizens Elect Their Officials 
a. America the Kelting Pot 
Grade Nine: 
Reqll.ired 
1. 'le are the Junior High School 
2. Let 1s Improve Our Communications with Others 
3. How Shall I Choose Ky Career? 
4. Our Shrinking World 
s. What I Should Know about a World Community of Nations 
s. In What Ways are We Dependent Upon Others? 
7. Ohoose One or :More of the Following: Russia, China, India, 
Latin America, Africa, Western Europe, Others 
Optional 
1. What Oan I Do to Promote a Better Life for All? 
2. lloney a.nd Banking 
3. How Can I Use ., Spare Tim.e? 
4. Ky Part In the World of Books 
5. How We Form Public Opinion 
Oak Ridge High School. Tennessee 
1. Vocations 
2. City, County, State and Federal Governments 
3. Youth Problems 
4. Personality and Mental Health 
5. Conservation-- T.V.A. --Asset or Libility 
a. Public Education 
7. Race Problems 
2'1 
Verx few titles exclude socia1 studies.-- Of the 71 
titles listed above the writer finds only six which connote 
the exclusion of the social studies field. They are as 
follows: 
1. Keeping Physically Fit 
2. How do Plants a.nd Animals Grow? 
3. Birds (Listed Twice) 
4. Insects (Listed Twioe) 
The writer believes that the remaining 65 titles muptt::.&l.l in-
volve social studies, some being entirely in the social studies 
field and others just lightly touching upon the field. 
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7 ;· ·Personal Estimates of the Bole of Social Studies in Type B 
Core CurrioulUIR 
Nine schools answered the request for personal esti-
mates of the role of social studies in the core curriculum 
as follows: 
Ok11hoM Oity BiiJl School. Okllhoaa 
•we use social studies subject matter as the basis for 
our core, developing skills from it.• 
aax Higb School. Corpus Christi, Texas 
1 I think it is probabl7 the moat important subject we 
teach. lt forma an excellent background for &n7 core.• 
8ha!Jet=Kiaaion District High School. Kerrian, Iansaa 
•Social studies furnisha the principle subject 
matter framework of our core. To it are applied the lan-
guage arts. Social studies emphasis in grade seven is upon 
the relationship of pupil to his i ... diate or local group-
home, school, communit7, state. At the eight grade this ex-
panda to his national, and on to the world communit7 in 
grade nine! 
Colin I!llt Junior High School, EUgene, Oregon 
•Social studies supplies the basic subject matter and 
language arts are used to develop and express this subject 
matter. • 
Lawrenoeyille High Sghool. Illipoia 
1 I am not cert&i~ as to What 70u mean, however, I 
believe that social 1tudies lends itself best to core wort. 
The social studies problems are not difficult to integrate 
with EngliSh as science or mathematic• might be. It also 
might be said that social studies in dealing with the area 
of people, their government, and so forth 1 adds most to 
waat has been termed 'general education!.• 
Snow Hill Junior High School. llarzlapd 
1 It is the core around which the language arts skills 
are bulit.• 
Junior High Scnools Harford Oovntz. Karzland 
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1 Tbe Units listed above will indicate that social 
studies provide a significant part of the content of our 
core. Our resource units suggest ~Y activities which 
draw heavily on the geography and history areas. Ourrent 
events are included in the learning experience at all 
grade levels. 1 
Jarrett Junior Higb School, Springfield. Missouri 
•social studies provide the problems and much of 
the subject matter. Inglish is mainly a skill subject. 
It gives good motivation to both subjects. Oral English, 
for example, is functional when a student is clarifying 
a viewpoint, reporting on a visit to the city council, 
or debating an issue. Drill is used when necessary and 
DOC all reading is eei.ated. 1 
O&k Ridge High School. Tennessee 
1 8ocial studies in addition to providing goals in 
themselves also becomes a vehicle of instruction in the 
language arts. They provide the framework for group plan-
ning and group activities that make up a significant 
aspect of a core program. The core program is probably 
not the most direct and effective method of amassing 
social studies information. Although core students measure 
up satisfactorily on standardized social studies tests, 
it is felt that some very important values and skills are 
achieved that are not measured by standardized tests.• 
CHAPTER IV 
TYPE 0 CORE PROGRAM 
1. Description of Type C Oore Program 
fype 0 is a program in which subject matter is brought 
into the core only as needed. It consists of a series of pre-
planned problems related to a central theme, topic or unit. 
These 'eedetermined problems are based on areas of pupil 
needs. Here again it would be wise to call upon Wesley; for, 
While discussing fusion within the social studies field, he 
makes a statement Which deacribes the structure of types c, 
!/ D, and E core programs. Wesley says in part: 
"Fusion or unification is the complete negation of 
subject organization. The tusionist professes to meet 
the needs of boys and girls rather than to maintain an 
allegiance to scholorship. He believes that a fused 
organization promotes this objective better than a 
subject organization.• 
Differences between types C, D, and E will not be ones 
of structure, but differences of methods by which problem 
areas are chosen. As stated above, in type 0 program all 
problema are preplanned and there is little opportunity for 
pupil-teacher planning. 
lumber of schools using type C core progrq.- Five of 
the 47 schools currently employing oore programs make use 
illdiar Bruce lesley, Teaching 8ocil5 Studies in High School, ~. c. Heath and Company, Boston, 19 , p. 172. 
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~f type C program. The five schools represent five states. 
2. Grade Levels and Number of Periods Allotted to the Core 
Gra4e levels.-- Two schools employed their core at all 
secondary grades. Three schools restricted their core to the 
junior high school. Table nine provides a list of schools 
and grade levels at which th'J employ the core. 
Number of periods a1lotted to the core.-- All five 
schools reported having a core block of at least two periods. 
Three periods was the largest block of time devoted to the 
core. 
3. Per Cent of Time Devoted to Social Studies 
Two schools devoted 50 per cent of their core time to 
social studies. The other schools range from 20 to 70 per cent. 
In this type of core progr&ll'l, with all probleal:.:areas being 
predetermined, the per cent of time devoted to social studies 
will to a large extent be p2edeter.ined. Table nine lists 
schools and the per cent of time each devoted to the social 
stud1 es field. 
4. Years of Experience With the Core 
The five schools have had between eight and 16 years 
of core experience. Four schools have had over ten years of 
experience. 
Only one school considers its program to be in an experi-
mental state. This school has had 16 years of core experience. 
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fable 10 lists schools, years of core experience and experi-
mental status. 
Table 9. Schools Using Type 0 Core Program, Grade Levels, 
Humber of Core Periods Each Day and Per Cent of 
Core Time Devoted to Social Studies 
Grade Humber of Oore Per Cent of Tim 
Schools Levels Periods Allotted to Each Day Social Studies 
... (ll (a) 13) (4) 
Lexington H.s. t 
Ala ••••••••••••••• 7-12 2 40-70 
Hilhland Park Jr. 
H •• , Ill. •••••••• 7-12 2,3 50 
11m Street Jr.H.S. 
Frederick, Kd. •••• 7-9 2 40 West Jr.H.S. 
Kansas City, Ko ••• 7-9 at 50 Barrett Jr.H. s. 
Philadelphia ••••••• 7-9 3 20 
Table 10. Years of Experience With and Experimental Status 
of Schools Employing Type C Core Program 
. 
-
~erimental 
- Status 
Years of lCxperience 
With the Core Schools 
(1) (al (3) 
Lexington H. s., 
Ala. •••••••••••••••• Yes 16 Highland Park Jr. 
s.s.8 Ill ••••••••••• lo 12 Elm treet Jr.H.s. 
Frederi ct, Kd. 
West Jr.s.s. •••••• 
NO a 
Kansas City, Ko. •••• Ho 13 Barrett Jr. H.s. 
Philadelphia ••••••••• Ho 12 
e 
5~ Social Studies Areas Utilized 
United States history, state history, geography and 
oprrent events were utilized by all five schools. Civics, 
problems of democracy and local history were employed by 
four schools. World history was used by three schools. 
Sociology and~conomics were utilized by two schools. 
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While the number of schools making use of this type of 
core is limited, there is some indication of a wider cover-
age of the social studies field by schools using type c core 
than by schools employing types A and B. Considering the five 
schools, there were 50 opportunities to employ the 10 areas 
of social studies. In 39 cases they were utilized. In type A 
there were 150 opportunities and 87 were utilized. In type B 
there were 110 opportunities to use the 10 areas of social 
studies and 70 were taken. Tables 11 and 12 list schools and 
the areas of social studies they employed. 
Table 11. Social Studies Areas, World History, United States 
History, State History, Local History and Problems 
of Democracy, Utilized by Schools Employing Type c 
Core Program 
World United State Problems Schools States Local of History History History History Democracy 
(1) (a) _{3) (4) ( 5) (6) 
Lexington H. s. , 
Ala. ••••••••••••• X X X X X Highland Park Jr. 
B.S., Ill. ••••••• X X X X X 
(concluded on next page) 
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~able 11. (concluded) 
~ 
World United State Local Problems States of Schools History History History History De110oraoy 
y 
(1\ (a\ ( 3\ ( 4) ( 5) (A\ 
llm Street Jr.H.s. 
Frederick, Kd •••• X X X X 
West Jr. B.S. · 
Kansas Oity, MO •• X X X 
Barrett Jr. B.s. 
Philadelphia •••••• X X X X 
Total ••••••••••• 5 3 5 5 4 4 
'fable 1a. Social Studies .Areas, Ci vies, Geography, Economics, 
Sociology and Current Events, Utilized by Schools 
Employing Type C Core Program 
Current 
Schools Geography Sociology Events Civics Economics 
(l) (a) ( 3) ( 4) ( 5) (S) 
Lexington H. s., 
Ala. ••••••••••••• X X X X X Highland Park Jr. 
B.S., Ill. ••••••• 
Elm Street Jr.B.s. 
X X X X X 
Frederick, Kd. ••• X X X West Jr. B.s. 
Kansas City, MO. • X X X Barrett Jr. B.s. 
Philadelphia •••••• X X 
Total ••••••••••• 5 5 a 5 4 a 
~. Titles of Units, Topics or Problema 
By analyzing the titles of units, topics or problems 
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worked upon by type C core pupils, a better understanding of 
the role of social studies in this type of program m~y be 
gained. Sample titles are as follows: 
West Junior High School, Kansas Citz, Missouri 
1. Growth of Freedom and Democracy 
2. Conservation 
3. Growth of Industry in OUr Community 
4. Health 
5. Every Pupil Reading Program 
6. Recreation-School and Community 
7. Patriotism 
B. Growth in Citizenship 
9. Current Events 
10. Adventures in Rea1 Mathematics Problems 
Barrett Junior High School, Philadelphia, Pennsylvania 
1. The Red Feather Agencies 
2. World Affairs Council 
3. United Nations 
4. Community Redevelopment 
Lexington High School, Alabama 
1. Family Living 
2. Economic and Human Resources 
3. Minority Groups 
4. Citizenship Problems 
5. Labor and Industrial Problema 
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Highland Park High School, Illinois 
1. Personal Adjustment 
2. OUr Community 
Of of 21 titles listed above only two Health and Adven-
tures in Real Mathematics, could exclude all areas of ·social 
studies. Most of the titles appear to lie almost entirely 
within the field of social studies. 
7. Personal Estimates of the Role of Social Stu4ies in Type 
C Core Program 
Five schools answered the request for personal estimates 
of the role of social studies in the core as follows: 
Elm Street Junior High School, Frederick, Ma~land 
"social studies might be considered the core of the core 
curriculum, for it is often in the social studies areas that 
the needs and problems of the pupils are observed." 
Lexington High School, Alabama 
"The majority of problems facing the youth of today are 
heavily imbedded in the field of social science." 
Barrett Junior High School, Philadelphia, Pennszlvania 
"Social studies has been the heart of our program. We 
have taken on term projects which have involved the community 
and its resources." 
West Junior High School, Kansas City, Missouri 
"Core means the long know •required subjects• or culture 
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aeeded in American democracy. Approximately three-quarters of 
all core programs include the basic •required subjects'; 
language arts and social studies (history, citizenship, geo-
graphy)." 
Highland Park Junior High School, Illinois 
"social studies form the basic learning in the core. 
The central theme of the four years is the understanding 
of the process, the difficulties, and the philosophy of 
the democratic system of government and responsibilities 
of citizens under such a system." 
CHAPTER V 
TYPE D CORE PROGRAM 
1. Description of Type D Core Program 
Type D does not differ from type C in structure; however, 
it does differ in the way in which problem areas are chosen. 
In type D there are no predetermined problem areas to be covered. 
Teachers and pupils have freedom to choose the problems upon 
which they will work. In describing their core program, in a 
mimeographed bulletin, Denby High School says in part: 
"The essence of the method of core teaching is the 
arra9Sement of opportunities for pupils to work in sit-
uations Which can realize the purposes which seem funda-
mental to the education of an individual in a democracy, 
namely cooperative thinking and working and the ability 
to solve problems when they arise. This necessitates 
giving boys and girls as many opportunities as possible 
to make decisions which are of imrortance to them and 
Wbicb seem to them to be worthy o their consideration." 
Number of schools using type D core program.-- Five of 
the 47 usable questionnaires were from schools employing type 
D core programs 9 The five schools represent four states. 
2. Grade Levels and Number of Periods Allotted to the Core 
Grade Levels.-- One school employed the program at all 
secondary grades. Two schools used the program in grades nine 
through twelve, one in grades nine through ten and one school 
in the 12th grade only. Type D appears to be more often employed 
-38-
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at the senior high school level than typee A, B, and 0. Table 
13 provides a list of schools and grade levels at •hich they 
have a core program. 
lumber of periods allotted to the core.-- Three schools 
reported having a core block of two periods, one a block of 
three periods ~done school devoted one period to its core. 
3. Per Cent of Time Devoted to locial Studiee 
The four schools answering this question devoted at 
least 50 per cent of their core time to social studies. Esti-
mates ran as high as 75 per cent. In this type of core program 
there are no predetermined problem areas; therefore, to a 
large extent the per cent of time devoted to social studies 
will depend on pupil-teacher planning. Table 13 lists schools 
and the per cent of time they devote to social studies. 
Table 13. Schools Using Type D Core Program, Grade Levels, 
lumber of Core Perioda Eaoh Day and Per Cent of 
Core Time Devoted to Social Studies 
. 
lumber of Core Per Cent of Tim 
Grade Periods Allotted to 
Schools Levels Each Day Social Studies 
(1) (2) ( 3) (4) 
Troy B.s., 
Ala. ••••••••••• 9-12 2 so Denby B.s. 
l)etroi t, Mich. • Central B.s. 7-12 2,3 50-60 
Tulsa, Okla •••• 
Daniel Webster 
9-12 2 
-
B.s. Tulsa •••••• 12 1 65-75 
University B.s., 
w. Va. ••••••••• 7-10 2 70 
e 
. 
" 
4. Years of Core Experience 
All five schools had over 15 years of core experience. 
Tears of experience ranged from 15 to ao. One school consider-
ed its program still to be in an experimental state. This 
school has had ao years of core experience. Table 14 offers a 
list of schools, years of core experience and experimental 
status. 
Table 14. Years of Experience With and Experimental Status of 
Schools Using Type D Core Program 
Experimental Tears of Experience 
Schools Status With the Core 
(1) (8) ( 3) 
. 
Troy B.s., 
Ala. •••••••••••••• lo 15 Denby B.s. 
Detroit, llioh. •••• lo 16 Central H. s. 
Tulsa, Okla. •••••• Ho 15 
Daniel Webster H.s. 
Tulsa, Okla. •••••• - 17 University B.S., 
w. Va. •••••••••••• Yes 20 
s. Social Studies Areas Utilized 
World history, United States history, current events, 
sociology and civics were utilized by all five schools. Four 
schools made use of problems of democracy. State history, 
local history, geography and economics were employed by three 
schools. 
Considering the five schools as a whole there were 50 
opportunities to mate use of the 10 areas of social studies, 
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in 41 cases they were used. This is a little wider coverage, 
of the social studies field, than was made by type.cO which 
made use of 39 of 50 opportunities. Tables 15 and 16 list 
schools and the areas of social studies they employ. 
Table 15. Social Studies Areas, World History, United States 
History, State History, Local History and Problems 
of Democracy, Utilized by Schools Employing Type D 
Oore _Program 
..._ . 
United State 
Problems 
World Statea Local of Schools History History History History Democracy 
. (1) Cal (3) ( 4.) ,5) (S) 
Troy B.s., 
Ala. ••••••••••• X X X X X Denby B.s. 
Detroit, Mich. • X X X Central H. s. 
Tulsa, Okla •••• 
Daniel Webster 
X X X X X 
B.s. Tulsa •••••• X X 
Uni ver si ty H. s. , 
w. va. ••••••••• X X X X X 
Total ••••••••• 5 • 5 • 5 • 3 -. 3 4 4 
Table 16. Social Studies Areas, Oivics, Geography, Sociology, 
Economics and Current Events, Utilized by Schools 
Employing Type D Oore Program 
Our rent 
Schools Geography Sociology Events Oivics Economics 
Troy B.S., 
Ala. ••••••••••• X X X Debby H.S. 
Detroit, K~o~ •• X X 
(concluded on next page) 
. 
Table 16. (concluded) 
Current 
Schools Geography Sociology Events Civics Economic 
(1) c a) ( 3) ( 4) 151 (6) 
Central H. s. 
Tulsa, Okla. ••• Daniel Webster 
X X X X X 
H.s., Tulsa •••• X X X 
University H.l., 
w. Va •••••••••• X X X X X 
Total •••••••• 5 3 5 5 5 3 
6. Titles of Units, Topica or Problems 
A survey of the titles of units, topics or problems upon 
which type D core students have worked may elucidate the role 
of social studies in type D core program. The five schools 
listed sample titles aa follows: 
Daniel Webster High School. Tulsa. Oklahoma 
1., Orientation 
a. Electing Officers 
3. Health 
4. Essay Writing (On Pressure Groups) 
5. How Did Our American Pol,tical System Develop? 
6. How Have American Ideals and Ideas Developed? 
UniversitY High School. University of West Virginia 
1. Orientation 
a. Juvenile Delinquency 
8 
~. Government By and For the People 
4. Leadership 
5. Parliamentary Procedure 
s. Tricky Verba 
Central High School, Flo~ncf, Alabama 
1. Understanding Myself 
2. Choosing a Mate 
3. Wise Use of Money and Other Oonaumer Problema 
4. Choosing a Vocation 
s. Problema of International Peace 
s. Using the Library 
7. Parliamentary Procedure 
B. Highway Safety 
9. Duties and Responsibilities of a Citizen 
10. Understanding Our Democracy 
Troy High School, Troy, Alabama 
1. Growing Up 
2. How to Study 
3. What is the Trouble With the Middle East 
4. Understanding Russia 
s. Our Relations to India 
s. Problems of Youth 
7. This Atomic Age 
8. Conservation 
9. Transportation 
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Denbf High School, Detroit, Michigan 
1. Radio 
2. Teen-age Problems 
3. Juvenile Delinquency 
4. Human Behavior 
6. Cultures of Other Countries 
6. Life After High School 
7. Aviation 
e. Communism 
9. Negro-White Problems 
10. Careers 
11. City Planning 
44 
Of the 42 titles listed above only two, Health and Tricky 
Verba, could exclude all areas of social studies. The remain-
ing 40 titles, to varying degrees, must call upon the social 
studies for development. 
7. Personal Estimates of the Role of Social Studies in Type D 
Core Program 
Three schools answered the request for personal estimates 
of the role of social studies in the core curriculum. Their 
estimates were as follows: 
Daniel Webster High School, Tulsa, Oklahoma 
"Social studies receives great emphasis in our core pro-
gram. In most cases it is the social studies field that supplies 
problems or units, and other fields are contributing areas." 
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University High School, University of West Virginia 
"Normal core procedure suggests that social studies be 
the subject matter and English be the avenue of communication." 
Denby High School, Detroit, Michigan 
"The answer to this depends so much on the meaning 
assigned to the term, social studies. To me, almost all 
that we do in core deals with social studies since, to me 
democratic living, so carried out in our core classes, 
comes under the heading of social studies. Even when work-
ing on topics in the science field, pupils are facing and 
solving the social problems of democratic living and demo-
cratic solving of problems." 
CHAPTER VI 
TYPE E CORE PROGRAM 
1. Description of Type E Core Program 
~n terms of structure type E is similiar to types C 
and D. However, in type E problem areas are chosen by both 
perplanning and pupil-teacher planning. There are preplanned 
problem areas, but this perplanning is flexible and allows 
for pupil-teacher planning. 
Number of schools using type E core program.-- Nine of 
ti 
the returned questionnaires, from the 47 schools currently 
employing a core program, were from schools using type E 
core. The nine schools were in seven states. 
2. Grade Levels and Number of Periods Allotted to the Core 
Grade Levels.-- One school employed the core at all sec-
ondary grades. The remaining eight schools restriced their 
core programs to the junior high school grades. Three schools 
limited their core to the seventh grade. Three schools employed 
it in grades seven and eight and two schools in grades seven 
through nine. Type E seems to be mainly a junior high school 
program, to a larger extent than were types A, B, C and D. 
Number of periods allotted to the core.-- Two schools had 
core blocks of one period. The remaining seven schools had 
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aore blocks ranging from two to three periods. 
3. Per Cent of Time Devoted to Social Studies 
Four of the seven schools answering this question devot-
ed at least 50 per cent of their core time to social studies, 
the highest amount of time being 70 per cent. Of the three 
schools devoting lese than 50 per cent, the lowest was 30 per 
cent. In type E the amount of time devoted to social studies 
will depend both upon preplanning and pupil-teacher planning. 
Table 17 lists schools and the per cent of time each devoted 
to social studies. 
Table 17. Schools Using Type E Coee Program, Grade Levels, 
Humber of Core Periods Each Day and Per Cent of 
Core Time Devoted to Social Studies 
lumber of Core Per Cent of Time 
Grade Periods Allotted to 
Schools Levels Each Day Social Studies 
(1) ( 2) ( 3\ ( 4,) 
Edison Jr. H.S. 
Kiami, Fla • ••••• 7-8 2 50 Kinloct Park Jr. 
H.S. Ktami, Fla •• 7-9 2,3 40 
Kitzmiller Jr. 
H. S., lid. • • • • • • • 7 3 '10 
North Toole 
County H.S., llont 
Drum Hill H.l. 
7-12 2 50 
Peekskill, H. Y. 
Penn Jr. H. s. • 
7-9 3 40 
Pittsbur b g , Pa. • 7-8 2 80 ( concluded on next page ) 
... 
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table 17. (concluded) 
-
-lwaber of Core Per Cent of Tiae 
Grade Periods Allotted to 
Schools Levels Each Dar Social Studies 
(l) ( 2) ( 3) ( 4) 
Radnor H. s., 
Penna. ••••••••• 7-8 l 
-Simmons Jr. B.S. 
Aberdeen, S.Dak. 7 l 
-Carr Jr. H. s. 
Orange, Tex •••• ., 3 30-40 
4. Years of Core Experience 
Two of the nine schools have had over ten years of core 
experience. Only one school baa had less than five years of 
experience, having had one year. Only one school considers 
ita program still to be in an experimental state, this school 
baa had eight years of core experience. Table 18 offers a list 
of schools, experimental status and years of experience. 
Table 18. Years of Experience With and Experiaental Status of 
Schools Eaploying TYJe E Oore Programs 
School a 
Edison Jr. B.S. 
Kiami, Fla. •••••••• 
Xinlook Park Jr. 
B.S. Kiami, fla. ••• 
Xitzailler Jr. B.S., 
IICL. • • • • • • • • • • • • • ••• 
Experiaental 
Statue 
l al 
10 
lo 
lo 
Years of Core 
Experience 
( 3) 
6 
5 
1 
(concluded on next page) 
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Table 18. (concluded) 
lxperimental. Years of Core 
Schools Status Experience 
(1) < 2) ( ~\ 
North Toole County 
H. s. , llont. ••••••••• lfo 5 Drum Hill H. S. 
Peekskill, 1. Y. •••• - -Penn Jr. H. s. 
Pittsburgh, Penna. • Yes 8 
Radnor H. s. , 
Penna. •••••••••••••• - 18 Simmons Jr. H.S. 
Aberdeen, s. Dak. 
Carr Jr. H.S. •• -
16 
Qrange, Tex ••••••••• No 6 
5. Social Studies Areas Utilized 
United States history, state history, local history and 
geography were utilized by eight of the nine schools. Sociology 
and econQmios were the least frequently employed areas of 
social studies, each being used by three schools. 
Taken as a whole, the nine schools had 90 opportunities 
to make use of the 10 areas of social studies. In 61 oases the 
opportunity was taken. Coverage of the social studies field by 
type E core programs was not so wide as that of types C and D, 
but it was Wider than that of types A and B. Tables 19 and 20 
list schools employing type E core programs and the areas of 
social studies each utilized. 
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Table 19. Social Studies Areas, World History, United States 
History, state ·,History, Local History and Problems 
of Democracr, Utili zed by Schools lmploying Type :&: . 
Oore Programs 
World United State Local Probl.ems 
Schools History States History History of Historr ~Democracr 
(1) (2) (3) (4) (5) (6) 
Edison Jr. H. s. 
Miami, Fla. •••• X Iinlock Park Jr. 
H.S. Kiami, rla. 
Ii t zmill er Jr. 
X X X lt X 
H.s., Kd. •••••• lt X X X 
lorth Toole Ct. B.s., Kont ••••• 
Drum Hill H.S. 
X X X X X 
Peekskill, N.Y. X X X X X 
Penn Jr. H. s. 
Pittsburgh, Pa. X X X X 
Radnor H. s. , 
Penna. •••••••• X X Simmons Jr. H. s. 
Aberdeen, S.Dak. X X X 
Carr Jr. H. s. 
Orange, 'l'ex •••• X X X X X 
1otal ••••••••• 9 6 8 8 8 4 
'able 20. Social Studies Areas, Civics, Geography, Sociology, 
Economics and Ourrent Events, Utilized by Schools 
Employing 'l'ype I Core Programs 
Current 
Schools Geography Sociology Events Civics Economics 
Edison Jr. H.s. 
ll1 ami, Fla. • • • x 
(concluded on next page) 
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'fable ao. (concluded) 
Current 
. Schools Geography Sociology Events Oivics Economics 
. (1) (a) (3) (4) ( 5) (6) 
Kinlock Park Jr. 
H • S. Miami, Fla • X X 
Kitzmiller Jr. 
H. S., Kd. •••••• X X X 
North Toole Ot. 
H. s., Kont.· •••• · 
Drum Hill H. s. 
X X X X X 
Peekskill, N •. Y. X X X 
Penn Jr.· H. s. 
Pittsburgh, Pa. X X X X 
Radnor H. s. , 
Penna. •••••••• X X X X Simmons Jr. H.S. 
Aberdeen, S.Dak. 
Oarr Jr. B.s. 
Oran2e. Tex. ••• X X X X X 
Total ••••••••• 9 8 3 7 6 3 
6. Titles of Units, Topics or Problems 
By analyzing the titles of units, topics or problems 
stud1e6 by type E core students, an insight into the role of 
social studies in type E core program may be gained. Seven 
schools listed sample titles as follows: 
Radn9r High School. Pennsylvapia 
1. Historic Background of the Areas Picked for the Oommunity 
a. Physical Planning and Zoning 
3. Choice of Local. Government 
4. Writing of a Simplified Oonstitution 
Boston University 
School of Education 
Library 
5. Communicy Problems; Health, Safety1 Prevention of Cr1me 1 
~ucation1 Care of the Handicapped 
6. Citizenship in a Community 
7. Building Homes; Budget 1 Taxes~ Incomes 1 Insurance 
8. world Citizenship 
9. Study of Occupations 
lO.Parliamentary Procedure 
Penn Junior High Schoo},Pittsburgh, Pennsylvania 
1. What Information, Ski~ls and Adjustments do We Need in 
Order to Get Along and to be Happy in OUr New School, 
Communicy and Environment? 
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2. What is the Standard of Living in our Community as Compared 
to the General Population of the United states and Selected 
Communities in Other Lands? 
3. How Does Man Earn a Living Today--and are Present Conditions 
Li~ely to Continue? 
North Toole County High School, Sunburst, Montana 
1. Influence of Literature and Art on OUr Civilization 
2. Vocations 
3. OUr State 
4. OUr Community 
5. Preparation for Lite in Home and Community 
Kitzmiller Junior High School, Maryland 
1. School Living 
2. Safety and Health 
3. Transportation 
4. Communications 
Simmons Junior High School, Aberdeen, South Dakot~ 
1. Home Living 
2. Home Sanitation 
3. Building a Strong Body 
4. Choosing and Making Friends 
5. Making the Most of Personal Appearance 
6. Earning, Spending, and Saving 
Kinlock Park Junior High School, Miami, Florida 
1. Living Things 
2. United States in the World 
3. Personality Development 
4. Juvenile Delinquency 
s. Better Foods a• Low Costs 
6. Job Quotient and Personality Quotient 
7. Democracy and the Isma 
B. Westward Movement 
9. Wars of the United States 
Edison Junior High School, Miami, Florida 
1. Dade County 
2. Florida 
3. South America 
4. Canada 
5. Southern States 
Of the 42 titles listed above only one, 'Building a 
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Strong Body,' could completely exclude the social studies field. 
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The remaining 41 titles all appear to call upon the social 
studies field. Some are completely in the field, others just 
touching upon it. 
7. Personal Estimates of the Role of Social Studies in Type 
E Core Program 
Five of the nine schools, using this type of core pro-
gram, answered the request for personal estimates of the core 
curriculum. Their answers were as follows: 
Carr Junior High School, Orange, Texas 
"In the majority of our units social studies is the •core• 
or subject area, with English being used as the tool for inter-
pretation and communication." 
Penn Junior High School, Pittsburgh, Pennsylvania 
"social problems constitute the heart of a core program--
all other subject areas become tools for the study and solution 
of these problems, and in this way are given meaning and funct-
ionality. A core program which does not deal with value judg-
ments in man's relationships with other men becomes merely an 
academic frivolity." 
North Toole County High School, Suburst, Montana 
"social studies plays a most important role in the core 
curriculum. Most of the units are based upon social studies 
even to the freshmen (grade nine) orientation unit. The grade 
school units are entirely based upon social studies." 
Kitzmiller Junior High school, Maryland 
"I am just beginning to enjoy our core program. I give 
about 30 per cent of core time to English skills and use the 
rest for the main unit. We include reading, (some oral for 
specific information) spelling, writing (factual and creative), 
and discussions. Seventh graders are vitally interested in 
current events, history, and geography so I utilize these when-
ever possible." 
Kinlock Park Junior High School, Miami, Florida 
"Social studies is the center of the core curriculum 
around which the students' activities and in~erests revolve. 
The relationship of the individual to his society is, of 
necessity, most important." 
CHAPTER VII 
THE CORE CURRICULUM IN GENERAL 
1. Social Studies Frequency in Core Curricula 
Social studies is second only to English in the number 
of times each is part of core curricula. The Biennial Survey 
of Education 1948-1950 l( says in part: 
"English is part of the core for 97.0 per cent of all 
pupils enrolled in such a program; social studies- for 
96.8 per cent. These are not always the same pupils; that 
is in a small number of eases English may be combined with 
a subject other than social studies_ and social studies 
may be combined with one other than English. Approximately 
95 per cent of the enrollment in core curricla, however, 
is in the English-social studies combination, sometimes 
with other subjects included. Science is part of the core 
for 15.5 per cent of the pupils enrolled in core curricula, 
and mathematics for 7.7 per cent of the pupils so enrolled." 
Tables 21 and 22 provide statistics of core curricula enroll-
ments and enrollments in English and social studies in public 
secondary schools. 
2. Grade Levels and Number of Periods Allotted to the Core 
Of the 47 schools included in this study, 29 employed their 
core programs exclusively in the junior high school, 11 in both 
the junior and senior high schools, and seven in the high school. 
3fFederal Security Agency, Office of Education, Offerings and 
Enrollments in Hifh School Subjects, Biennial Survey o? Education 
1n the United Sta es 194S-195o, Chapter 5, Washington- .D.c., 
1951, p.ll. 
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only. Four of the five types of core programs were employed 
mainly in the junior high school. Table 23 lists the types of 
core programs and grade levels at Which each was employed. 
11 Table 21. Enrollment in Oore Programs 
Pupils Enrolled in Core Programs 
State 
!lumber Percent 
(1) ( 2) {3_) 
United States •••••• 247,399 3.6 
Alabama •••••••••••• 5,148 3.0 
Arizon••••••••••••• 1,218 4.0 California ••••••••• 59,547 12.1 
Colorado ••••••••••• 8,615 12.3 
Florida •••••••••••• 5,528 4.1 
Georgia •••••••••••• 2,874 2.2 
Kansas ••••••••••••• 2,579 2.4 
Maryland ••••••••••• 34,355 34.1 
Michigan ••••••••••• 14,334 4.7 
Minnesota •••••••••• 6,570 4.1 
Missouri ••••••••••• 14,027 8.4 
Nevada ••••••••••••• 785 11.7 
New Mexico ••••••••• 869 3.1 
!lew York ••••••••••• 30,883 4.7 
Oklahoma ••••••••••• 5,354 3.7 
Oregon ••••••••••••• 7,386 10.3 
Pennsylvania ••••••• 13,630 2.6 
Utah ••••••••••••••• 2,358 4.2 
Washington ••••••••• 5,614 5.0 
Others ••••••••••••• 25,701 .9 
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JJ Table 22. Enrollments in Specified Subject Fields in Core 
Programs 
DGLIIB ; SOCIAL STUDIES 
Junior Regular Junior- Junior Regular Junior-
Slate High and Senior High and Senior 
School Senior and Un- School Senior and Un-divided divided 
(1) (a) ( 3) (4) ( 5) (6) ( 7,) 
United States. 155,631 34,134 50,351 155,261 33,683 50,597 
Alabama ••••••• 359 • • • • • • 3,266 985 • • • • • • 2,904 Arizona ••••••• 388 828 • ••••• 388 828 • ••••• California •••• 50,298 6,728 2,600 50,033 6~788 2,600 
florida ••••••• 3,221 •••••• 1,825 2,916 • ••••• 1,825 
Georgia ••••••• • • • • • • 1,854 294 152 1,854 343 Kansas •••••••• 2,459 120 • • • • • • 2,459 120 •••••• Maryland •••••• 11,708 1, 779 20,593 11,708 1,779 20,634 
Kiohigan •••••• 6,179 3, 766 4,034 6,165 3,599 4,050 
Minnesota ••••• 3, 765 523 1,836 3, 765 523 1,998 
Kissouri •••••• 4,898 5,428 3,282 4,975 5,428 3,624 
Nevada •••••••• 785 • • • • • • • ••••• 785 • • • • • • • ••••• lew 14exico •••• 869 • • • • • • • • • • • • 869 • • • • • • • • • • • • lew York •••••• 26,159 1,415 3,206 26,159 1,115 3,273 
Oklahoma •••••• 2,633 2,228 •••••• 1,836 2,120 • ••••• 
Oregon •••••••• 4,195 1,808 1,149 4,195 1,808 1,149 
Pennsylvania •• 11,213 1,661 730 11,213 ,. l,SIE 730 
Utah •••••••••• 1, 715 • • • • • • 643 1, 715 ....... 643 Washington •••• 1,378 60 2,813 1,738 60 2,813 
P,thers •••••••• 14,813 5,836 4,081 14,950 5,706 4,012 
"reder&l Security Agency, Office of Education, Offerings and 
rollments in High School Subjegta, Biennial SUrvey of Educa-
tion in the United States-1948-1950, Chapter 5, Washington, 
D. C., p. 12 
Table 23. Grade Levels at Which Each Type of Oore Program 
Was Employed 
Number Junior Junior and Senior 
of High Senior High High 
Types Schools Sohool School School 
(1) (2) ( 3) ( 4) ( 5) 
Type A ••••• 17 10 4 3 
Type B ••••• 11 8 
-
3 
Type o ••••• 5 3 2 
-
Type·D ••••• 5 
-
4 1 
type z •••.. 9 8 1 
-
Total •••••• 47 89 11 7 
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Number of periods allotted to the core.- Twenty-seven 
of the 47 schools had oore blocks of two periods a day and 
nine of three periods. Three schools devoted only one period 
a day to their core program. Five schools employed core blocks 
of both two and three periods. 
3. Per Oent of Time Devoted to Social Studies 
With 28 of the 43 schools, answering this question, de-
voting at least 50 per cent of their core time to social 
studies, it may be concluded that in a majority of core pro-
grams at least half of the time allotted to the program is 
devoted to social studies. Table 24 lists the types of core 
programs and the per cent of time each devotes to social 
studies. 
Table 24. Types of Oore Programs and the Per Oent of Oore 
Time Devoted to Social Studies in Each 
Number Time Devoted to Soc al Studies 
of rover tJnd.er Types Schools ·50 Percent 50 Percent 50 Percent 
(1) (a) ( 3) ( 4) ( 5) 
Type A ••••• 16 8 2 6 
Type B ••••• 11 4 3 4 
Type o •••• ;. 5 2 1 2 
Type D ••••• 4 
-
4 
-Tne E ••••• 7 2 a 3 
Total •••••• 43 16 12 15 
4. Years of Experience and Experimental Status 
-
1 
/ 
I 
I 
Years of experience.- Twenty-four of the 45 schools, 
answering this question, had over ten years of core exper-
ience. Type D showed the most experience with all five schools 
having had over 15 year~ of core experience. 
Experimental status.- Twenty-eight of the 41 schools, 
answering this question, did not consider their core programs 
to be in an experimental. state. Types A and B evidenced the 
highest ratios of schools in an experimental state. 
5. Social Studies Areas Utilized 
United States history was tbe,~ost frequently utilized 
social studies area. It was followed closely by current events. 
Sociology and economics were the least frequently employed areas. 
Tables 25 and 26 list core programs and the areas of social 
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studies utilized by each. 
Table 25. Core Programs and Specified Areas of Social Studies 
Utilized by lach 
·lumber . United 
of States Current Geo- State Local 
Types Schools History bents graphy History History 
(1) $2) ( 3) (4) (5) (6) C:'l) 
Type A~. 1'1 12 11 10 11 9 
Type B •• 11 9 9 a 'I 6 
Type o •• 5 5 5 5 5 4 
Type D •• 5 5 5 3 3 3 
Type 1: •• 9 8 'I 8 8 8 
Total ••• 4'1 39 37 34 34 30 
Table 26. Oore Programs and Specified Areas of Social Studies 
Utilized by Each 
lwaber Problems 
of World of 
Types Schools History Oivioa Democracy Sociology Economic 8 
(1) {a) ( 3) (4) {5) ls} ( 7) 
Tfl,e A •• 17 10 'I 7 4 6 
Type B •• 11 6 7 'I 6 5 
Type o •• 5 3 4 4 2 2 
Type D •• 5 5 5 4 5 3 
Type E •• 9 6 6 4 3 3 
Total ••• 47 30 29 26 20 19 
Coverage.-- The writer had expected that there would be 
an enlarging coverage of the social studies field as the types 
of core programs progressed from A through E. This was the 
" 
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case from types A through D; however, type E fell below types 
0 and D on the issue of coverage. Type D had the widest cover-
age of the field and was closely followe4 by type O." Table 27 
lists the coverage of the social studies field made by each 
type of core program 
Table 27. Ooverage of the Social Studies Field by the F1 ve 
Types of Oore Programs 
Possible 4 lumber of 
Humber of Areas -
Types Areas Utilized 
. (1) ( 2\ tal 
Type•-'••••••••••••• 170 87 
Type B••••••••••••• 110 70 
Type o ••••••••••••• 50 39 
Type •••••••••••••• 50 41 Type 1 ••••••••••••• 90 61 
... 
S~Kost Frequently Appearing Titles of Topics,Units or Problems 
Twenty-one schools listed 176 sample titles of topics, 
units or problems upon which their students have worked. Most 
frequently appearing catepries ·:ofr;ti:bles· were as follows: 
Oategories and lumber of Times Each Appears 
1. International Relations and Problems-- 13 
2. Regional Studies-- 12 
3. Oareers and Vocations-- 10 
4. Personal Adjustment-- 9 
5. Government- 8 
6. Juvenile Delinquency- 8 
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7. Race and Minority Problems-- 6 
8. Growth of Democracy-- 6 
9. Conservation-- 6 
10. Orientation (school)-- 5 
11. Health-- 5 
12. Communications-- 4 
13. Citizenship-- 4 
14. Parliamentary Procedure-- 3 
There is, of course, some overlapping between the above categor-
ies. Of the 14 categories only Health could exclude all areas 
of social studies; most of the titles lie well within the social 
studies field. 
7. Personal Estimates 
Ten of the 26 schools providing personal estimates of the 
core curriculum state clearly that social studies is tbe core, 
basis, or heart of the core curriculum. Others state that 
social studies lends itself best to core work. And in general 
the estimates placed stress on the importance of social studies 
in the core. However, it would be wise to consider that 21 
schools failed to provide personal estimates and that those that 
did may have been influenced by believing that the writer was 
looking for social studies predominance. Nevertheless, other 
information gathered by thisstudy will support the personal 
estimates to the extent that social studies play a very im-
portant role in the majority of core curricula. 
CHAPTER VIII 
SUMMARY AND CONCLUSION 
Method of conducting study.-- The purpose of this thesis 
has been to diagnose the role played by social studies in the 
integrated or core curriculum. Information has been gathered 
by means of questionnaires and by e~amtnation of pedagogical 
literature. Of 90 questionnaires mailed to a random sampltng 
of public secondary schools, 47 usuable ones were returned. 
The 47 questionnaires from schools currently employing a 
core program represented 24 states. 
This thesis has been developed around, what the writer 
eonsiders to be, the five main types of core curriculum pro-
grams. One chapter has been devoted to each type in an 
effort to discover the role played by social studies in each. 
A chapter has been devoted to the core curriculum in general 
so that an over-all view of social studies in the core can 
be gained. 
Frequency of social studies in core curricula.-- Only 
English is part of core curricula more frequently than social 
studies. Of the pupils participating in core curricula, 96.8 
per cent are studying social studies. For approximately 95 
per cent of pupils in core programs, social studies is com-
bined with English. A few core programs combine social 
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studies with science, mathematics or other fields. 
Core is typically a junior high school program.-- While 
several schools did employ the core at the high school level 
questionnaire returns were predominantly from schools utiliz-
ing core programs at the junior high school level. Most core 
programs are set up in blocks of two periods a day. There 
were several instances of core blocks of three periods each 
day. 
Fifty per cent of core time is devoted to social studies.--
While questionnaire returns showed a great deal of variation 
in the per cent of core time devoted to social studies, the 
majority of core programs devoted at least 50 per cent of 
their time to the field. The per cent of time devoted to 
social studies depends to a large extent on the type of core 
program employed and on the abilities of the teachers. In a 
program where all problems are preplanned, individuals doing 
the preplanning will establish the per cent of time to be 
devoted to social studies. In a program where all problems 
are evolved by means of pupil-teacher planning the per cent 
of time devoted to social studies will be determined by pupils 
and teachers. Teachers whose training and background lie in 
the field of social studies are likely to emphasize social 
studies, those whose background is in English are apt to 
emphasize English. 
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United states history is the moat often utilized area.--
United States history was the most frequently utilized area 
of the social studies field. Other often employed areas were 
current events, geography and state history. Core programs 
which have fused and broken down subject lines appear to have 
the widest coverage of the social studies field. Of these 
programs those with no predetermined problem areas have the 
widest coverage of the field. 
Majority of sample titles fall into the social studies.--
Sample titles of topics, units or problems listed by the 47 
returned questionnaires fall, with few exceptions, into the 
social studies field. International problems, regional studies, 
careers and vocations, personal adjustment, government and 
juvenile delinquency were the most frequently employed categor-
ies of core curricula topics, units or problems. 
Conclusion.-- Considering that social studies is a part 
of the core for 96.8 per cent of all pupils enrolled in such 
a program, that all five types of core programs indicated 
wide coverages of the field, and that in the majority of core 
programs at least 50 per cent of core time is devoted to 
social studies the writer believes it can be concluded that 
the role of social studies in the core curriculum is, indeed, 
a very importaat one. 
APPDDII 
Dear Educator: 
20 Highland Road 
Nahant, Mass. 
January lO 1 1956 
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Enclosed you will find a questionnaire on the role of 
social studies in the core curriculum. I wm preparing a thesis on 
this topic and I would greatly appreciate the information the 
questionnaire will yield. If you would answer, or have some ap-
propriate person answer the questionnaire, I would be greatly aided 
in my work. 
If you have any descriptive literature concerning 
your core program, which you could enclose, it would be very helpful. 
Thank you very much for your kind consideration. 
Sincerely yours, 
Joseph J. Roy 
QUESTIONNAIRE ON SOCIAL STUDIES IN THE CORE CURRICULUM sa 
I. Check the description of the core course which best describes your 
core program. 
( ) A. Each subject has maintained itts own identity in the core. 
Subjects are correlated but not fused. 
{ ) B. Subject lines have been broken down and subjects included 
are fused into a unified whole; developed around a central 
theme, topic or unit. 
( ) c. Subject matter is brought into the core only as needed. The 
core course is a aeries of ~replanned problems related to a 
central theme.. Tfiese prede ermined problems are based on 
areas of pupil needs. 
( ) D. Subject matter is brought into the core only as needed. There 
are no predetermined problem areas to be covered. Teachers 
and pupils have freedom to choose problems upon which they 
will work. 
( ) E. Subject matter is brought into the core only as needed. There 
are preplanned lroblem areas. However this preplanning is 
flexi6i6 and al ows for pupil-teacher planning. 
II. If you checked A in question I check the subject with which your 
program correlates social studies. 
( ) Language Arts (English) 
( ) Mathematics 
III. Check the grade levels at 
( ) All Secondary Grades 
( ) 7th Grade 
( ) 8th Grade 
( ) 9th Grade 
( ) Science 
( ) Others specify 
which you employ the core curriculum. 
( ) lOth Grade 
( ) llt~ Grade 
( ) 12th Grade 
IV. Check the approximate number of periods your core program is 
limited to each daye 
( ) One Period 
( ) Two Periods 
( ) Three Periods 
( ) Four Periods 
( ) Five Periods 
( ) The Whole School Day 
v. Check the approximate percent of time you devote to social studies 
in your core program. 
( ) 10% 
( ) 40% 
( ) 70'/o 
( ) 20% 
( ) 50% 
( ) 30% 
) 60% 
fit 
' 
VI. Check the areas of social studies that are usually employed in 
your core programs. 
( ) World History ( ) Geography 
( ) u.s. History ( ) Economics 
( ) State History ( ) Current Events 
( ) Local History ( ) Problems of Democracy 
l ' c\J&c' in ( ) c. c '.t., ~ VIIo Is your core program an experimental state? 
( ) Yes ( ) No 
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VIII. For how many years have you had a core program in your secondary 
school? 
( ___ ) 
IX. If you employ a core program which has broken down subjeet lines 
would you please list some of the specific topics or problem 
areas upon which your pupils have worked. 
Xo Would you please give a short personal estimate of the role of 
social studies in the core curriculum. 
Schools Currently Employing a Core Program 
jlabama 
Central High School, Florence 
Deatsville Junior High School 
East Gadsen Junior High School 
Lexington Higb School 
Troy High School 
California 
Burbank High School 
lew Yosemite High School, rresno 
Pasadena High School 
Woodrow Wilson Junior High School, Pasadena 
Colorad9 
EasT High School, Denver 
Connecticut 
Rogers Junior High School, Stamford 
rlorida 
Edison Junior High School, Kiami 
Iinlock Park Junior High School, Miami 
Illinoia 
-Highland Park Junior High School 
Lawrenceville High School 
Township High School, Evanston 
Kansas 
Shawnee-Kission High School, Kerrian 
lf!nlu.d. 
11m Street Junior High Sohool, Frederick 
Harford Oounty Junior High Schools 
Kitzmiller Junior High School 
Snow Hill Junior Higb School 
Michigan 
Denby Higb School, Detroit 
Wayne High School 
Minnesota 
Roosevelt High School, Minneapolis 
:Missouri 
Jarret Junior High School, Springfield 
Northeast Junior High School, Kansas Oity 
Weat Junior High School, Kansas Oity 
llontana 
North Toole Oounty High School, Sunburst 
New Jersey 
Tenafly High School 
New York 
Cornwall High School 
Drum Hill Junior High School, Peekskill 
Great leek Junior High School 
Ohio 
-
Jennings Junior Higb School, Akron 
.. ' f 
Oklahoma 
Central High School, Tulsa 
Daniel Webster High School, Tulsa 
Oklahoma City Junior High School 
Oregon 
Colin Kelly Junior High School, Eugene 
Pennsylvania 
Barrett Junior High School, Philadelphia 
Penn Junior High School, Pittsburgh 
Radnor High School 
South Dakota 
Simmons Junior High School, Aberdeen 
Tennessee 
Oak Ridge High School 
Texas 
Carr Junior High School, Orange 
Ray High School, Corpua Christi 
Washington 
Seattle Public Schools 
West Virginia 
University High School, University of West Virginia 
Wisconsin 
leenah High SChool 
'12 
~. 
'· 
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